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BRAILLE  READING  READINESS  MANUAL 
FOR  THE  DEVELOPMENT  OF  DOT  PERCEPTION 

BOOK  I 

DOROTHY  AND  FORREST  GOODENOUGH 
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BOOK  I 
INSTRUCTIONS  TO  STUDENT 


Here  again,  follow  with  your  fingers  between  the  lines  of  flocking 
and  describe  what  you  find  this  time.        You're  right;  there  are 
wider  spaces  between  some  of  the  dots.  Let's  call  these  breaks. 

Go  back  over  the  same  line  for  the  second  time.  With  your  index 
finger,  stop  any  time  you  find  a  break  in  the  line  of  dots.  Say 
the  word  break  when  you  come  to  one. 

As  you  move  your  fingers  across  the  line  of  dots,  stop  with  your 
index  finger  any  time  you  find  a  wider  space,  or  break.  Say  the 
word  break  each  time  you  find  one.     How  many  breaks  are  there? 

Go  over  the  same  row  again.  This  time,  count  the  dots  and  breaks 
in  rhythm,  as:  1,  2,  3  break;  1,  2,  3  break.        Does  this  change? 
No,  it  is  always  the  same  on  this  line. 


Let's  take  two  rows  of  dots  this  time.  Start  on  the  top  row  and 
count  the  dots  and  breaks,  as:     1,2,  break;     1,  2,  3,  break, 
and  continue  doing  this  on  the  first  row  and  then  on  the  second 
row.     Here  the  breaks  come  in  different  places,  don't  they? 


! 
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st  a.iaqq.  q.ng  #mox  pu-e  qSiq  a.iB  q.Bqq.  sq.op  jo  smoj:  omq.  aA-eq  9m  ajcan  '6 

  #auTX  ./Czzrij  raoq.q.oq  aqq.  oq.  aso^o  auo 

pufj  noA  uaqM  mox  pjom  aqq.  a'bs  #outx  jCzzyij  doq.  aqq.  04  asoxo  q.op 
ts  puTj  noA"  uaqM  q^iq  pjoim.  aqq.  a*bs  pub  'utbSb  axdurexa  STqq.  ,iaAO  00 

uoiq.fsod  mox  ut  aj:aqq.  a,iB  sq.op  Awsw.  moh  #anuTq.uoo  oq.  xioA  sxx84 

jcaqoeaq.  jcuojC  IT^un  jaSuij  xapuT  anoA  qq.TM  doq.s  4uoTq.Tsod  mox 
aqq.  ut  q.op  b  oq.  araoo  noA"  uaqM  'utbSb  aui:x  JtaAO  00  ia-iaq 

auxx  ^qSiBJcq.s  b  ut  s^op  aqq.  XT13  3JV  *sq.op  jo  auix  q.xau  aqq.  T^^d  *8 

•auix  q.q3TB.iq.s  b 

ut  q.ou  ajB  Aaqq.  i q.q2ijc  a,i,nox        ispfs  Aq_  apis   1  auTX  q.q2TB,iq.s 
b  ut  sq.op  aqq.  xi^  9J:V        *sauTX  A"zznj  aqq.  uaaMq.aq  sq.op  aqq. 
XX^  puTj  noA"  bjxis  ag  •SuTyLooxj  jo  smoj  aqq.  uaaMq.aq  Suoxb  moxx°i4  %L 

•  ssajSojd 

sTq  ^TqTquT  XTTm  s^op  aqq.  SuTqqriJ  'sBajaqM  'uoT^daojcad  axTq.OBq. 
STq  a^Bq-fXTO^J  IIT^  STMJ,  *aSBd  aqq.  ssojob  aq.BJ  A"pBaq.s   'moxs  b  q.B 
A"xq.q9TX  Sutaoui  sjcaSuTj  STq  daa^  oq.  pa^oajTp  aq  pxnoqs  aq  'Sut^ooxj 
aqq.  uaaMq.aq  xsuueM°  sm  UT  woI  JO  M^fq  aJB  sq.op  aqq.  jaqq.aqM 
auTnuaq.ap  oq.  japjo  ui  'ixnoiJJTP  ojoui  uoTq.BUTMTJOs  Tp  q.op  aqq. 
PUIJ  IITM  4uapnq.s  aqq.  •  ^  axduiBxa  q^T^  SuTuuTSag  :   HaHOVStl  01  3IL0N 
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BOOK  I 

INSTRUCTIONS  TO  STUDENT 


10.  Follow  across  the  line  of  dots  with  your  fingers.  Tell  what 
is  different  this  time? 

Since  you  have  found  three  levels  of  dots,  like  three  steps, 
let  us  call  them:     High,  Middle ,  and  Low. 


11.  Read  across  the  line,  saying  Higfr,  Middle,  or  Low  for  the  dots, 
and  say  the  word  Break  when  you  come  to  an  empty  space.  Don  t 
you  think  this  game  is  fun? 


12.  This  one  is  not  as  easy,  but  I  think  that  you  can  do -it! 

There  are  now  two  lines  for  you  to  read,  one  after  another. 
Say  the  words  High,  Middle,  or  Low  for  the  dots,  just  as  we 
did  above,  and  say  the  word  Break  when  you  come  to  an  empty 
space.  See  if  you  can  keep  your  fingers  moving  from  one  row 
to  another,  as  you  say  the  words  in  rhythm.  See  how  much 
progress  you  have  made!  This  is  very  much  the  way  older 
boys  and  girls  read! 
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BRAILLE  READING  READINESS  MANUAL 


FOR  THE  DEVELOPMENT  OF  DOT  PERCEPTION 
BOOK  II 

INSTRUCTIONS  TO  TEACHER  OR  PARENT 

For  those  who  may  not  be  familiar  with  braille,  the  six  dots  of 
the  braille  cell  are  arranged  and  numbered  thus: 

2  .  •  5 
3. .6 

Sixty-three  characters  can  be  constructed  by  using  one  or  more  of 
these  dots  in  various  configurations.  We  feel  that  it  would  not 
be  advisable,  at  this  point,  to  teach  dot  numbers  to  very  young 
children,  as  it  might  be  confusing  to  them.  We  include  them  here 
for  benefit  of  instructions  to  the  teacher. 

PLAN 

In  Book  II,  only  two  dots  are  used  in  a  cell.  It  is  our  intention 
to  develop  tactile  discrimination  by  introducing  the  more  complex 
characters  very  gradually.  The  student  will  be  asked  to  discrimi- 
nate in  two  basic  ways: 

1.  To  determine  the  relative  position  of  the  dots  within 
the  cell,  whether  they  are  arranged  vertically,  diagonal- 
ly, or  horizontally.     The  student  will  be  asked  whether 
they  are  straight  up  and  down,   slanted,  or  side  by  side. 

2.  To  discover  the  proximity  of  the  dots,  by  saying  close 
together  or  apart. 

Since  dot  discrimination  is  easier  when  the  dots  are  not  too  close 
together,  the  sequence  has  been  planned  to  introduce  these  first, 
before  proceeding  to  dots  which  are  in  closest  proximity. 

As  in  Book  I,  flocking  will  be  used  to  aid  in  following  the  line 
of  braille,  and  the  student  will  be  asked  to  use  any  finger  or 
combination  of  fingers  he  finds  most  efficient. 
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INSTRUCTIONS  TO  STUDENT 

Using  any  finger  you  like,  touch  the  braille  dots  lightly,  as  you 
fo^ow  along  from  left  to  right.  The  rows  of  flocking  should  help 
you  keep  your  place.  Besides  it  feels  nice! 

l.Feel  the  dots  in  this  first  example.  How  would  you  describe  them? 
Yes;  could  you  say  it  this  way?    Between  the  even  spaces  or  breaks, 
there  is  a  high  dot  placed  right  above  a  low  dot.  It  is  directly 
above,   just  like  thefact  that  your  nose  is  right  above  your  moutht 

2  Run  your  fingers  across  the  braille  dots  in  the  second  example. 
Describe  what  you  find.  Are  there  any  dots  that  are  not  placed 
one  above  the  other? 

Read  the  line  again,  and  stop  when  you  find  two  dots  that  are  not 
placed  one  above  the  other.  Say  the  word,  different,  wnen  this 
happens • 

3. Describe  what  you  find  in  the  third  example.  Can  you  find  two  dots 
that  are  arranged  one  above  the  other?        Can  you  find  some  dots 
that  are  not  arranged  one  above  the  other? 

Look  at  the  line  again.  This  time,  describe  each  pair  of  dots  by 
savins— straight  up  and  down,  or  slanted ,  when  they  are  not 
straight  up  and  down.  Remember  there  are  two  lines  to  read  here. 


ll 
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Are  there  any  slanted  dots  here?  You're  right;  each  group 
is  straight  up  and  down. 

There  is  a  difference  this  time,  though.  What  is  it?  Yes, 
the  top  dot  is  closer  to  the  lower  dot  than  it  was  before. 
You're  getting  to  be  a  real  detective!  We'll  call  you  a 
dot  detective! 


Describe  what  you  find  in  example  five. 

Follow  along  the  line  again,  and  stop  your  finger  when  you 
find  two  dots  very  close  together.  How  many  pairs  (groups  of 
two)  are  close  together?  How  many  pairs  are  farther  apart? 


Do  you  find  any  place  where  the  dots  are  very  close  together? 
How  many  pairs  can  you  find  where  this  is  so? 

Read  the  line  for  a  second  time.  Can  you  find  any  places  where 
the  dots  are  straight  up  and  down  and  also  far  apart? 

Once  again,  follow  along  the  row  of  dots.  Are  there  any  pairs 

which  are  not  one  above  the  other?    All  right  we'll  call 

these  slanted! 

Read  the  line  once  again,  only  this  time  we  will  describe  each 
pair  as  we  go.  For  instance,  the  first  pair  will  be  straight  up 
and  down  and  far  apart.  The  second  pair  will  be  straight  up  and 
down  and  close  together.  Then  we  come  to  a  break,  don't  we?  Now 
continue  across  the  line,  describing  the  pairs  as  I  have  done 
and  go  on  to  the  second  line  of  dots. 
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7.  Look  at  this  line  with  your  fingers.  Does  the  detective  find  a 
new  clue?  You're  right— if  you  find  that  all  the  pairl  of  dots 
are  slanted.  Starting  with  the  first  dot  in  each  pair^do  thev 
tSoaeachPpaL!°Wn?        ^  ^  WOTd  ^  °r  ^  as' you  loll 

8.  Do  you  remember  what  we  mean  by  slanted?    That's  right    whe>n  on* 
How  many  pairs  of  dots  are  close  together? 

Are  any  pairs  of  dots  straight  uo  and  dnw„        If  so,  show  me  where< 


9. 


Look  over  the  next  example,  always  by  touching,  of  course  Then 
read  it  out  loud,  m  this  example,  we  have  four  de script ™ 

clSseCht°o°geet£r:  iB£;l«VP  M-^/||T^?Sand 
,t„~*  together^    I  will  get  you  started.  This  line  begins  wh, 

fgf^art    «oW0^,t0^^er--    ™e  neXt  Palr  »"1  ^  sifted  and 
iar  apart.  Now  you  continue  the  game.   
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10.  As  you  read  this  line,  can  you  find  any  pairs  of  dots  that  are 
completely  different  from  any  you  have  read  so  far?  How 

would  you  describe  them?  That's  right  they  are  side  by 

side.     Now  we  have  a  new  term  to  add  to  our  reading  list! 

Now,  read  the  line  again;  are  the  pairs  of  dots  straight  up  and 
down,  slanted ,  close  together,  far  apart ,  or  side  by  side? 
Remember  there  may  be  two  ways  to  describe  the  same  pair,  so  be 
careful! 


11.  What  can  you  discover  about  this  line  of  dots?  Using  only  one 
of  the  terms  we  have  learned  above,  how  would  you  describe  all 
the  pairs  of  dots  you  find  here? 

We  have  discovered  they  are  side  by  side,  but  they  are  not  all 
alike,  are  they?        That's  right;  some  pairs  are  higher  than 
others.        Now,  call  out  the  pairs,  using  high,  middle ,  or  low, 
as  we  did  in  Book  I. 


12.  Now  we  have  a  different  game  to  play.  This  may  be  a  little  more 
difficult.  There  are  sometimes  two  pairs  of  dots,  sometimes 
three  pairs  of  dots,  and  other  times,  four  pairs  of  dots  before 
you  come  to  a  break.  Go  across  the  line,  and  see  if  you  can  find 
the  number  of  pairs  before  each  break.  Continue  with  the  next  line. 

Read  the  two  lines  a  second  time.  Say  the  words  that  describe  each 
pair  and  recite  the  word  break,  when  you  come  to  one.  Let's  get  you 
started:     straight  up  and  down  and  far  apart ;   straight  up  and  down 
and  far  apart ;   slanted  down  and  far  apart ,  break.     Continue  this 
way.  Mow  you  are  becoming  a  real  detective! 
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PLAN 


In  this  Book,  the  child  will  learn  the  numbers  of  dots  and  their 
position  in  the  cell.  This  was  explained  to  the  teacher  in  Book 
II.  For  the  first  time,  three  and  four  dot  combinations  will  be 
introduced,  in  addition  to  those  learned  in  Books  I  and  II.  The 
more  easily  perceived  txvo  and  three  dot  symbols  are  used  in  the 
first  part  of  the  Manual,  and  the  more  complex  four  dot  charac- 
ters are  reserved  for  the  last  half. 


In  order  to  condition  the  student  to  the  idea  of  horizontal 
reference  rather  than  vertical,  in  determining  the  position  of 
the  dots,  the  use  of  flocking  as  a  guide-line  will  gradually  be 
eliminated . 


BOOK  III 
INSTRUCTIONS  TO  STUDENT 

1.  Before  we  begin  our  reading  games  in  Book  III,  there  is  one  very  important 
braille  sign  that  you  need  to  know.  We  have  put  the  same  sign  many  times 
between  the  rows  of  flocking  in  the  first  example.  Do  you  have  any  idea 
how  many  dots  are  grouped  together?    Yes,  there  are  six  dots,  and  they  are 
are  all  grouped  very  close  together,  aren't  they? 

So  far,  you  have  read  only  one  or  two  dots  in  a  group.  Now,  you  see  that  it 
is  possible  to  put  as  many  as  six  dots  close  together.  This  brings  us  to  a 
new  word — cell ,  the  braille  cell.  You  can  put  six  dots  in  one  braille  cell, 
but  no  more  than  six!   Each  of  these  dots  will  have  a  number  which  is  given 
according  to  the  place  it  occupies  in  the  cell.  It's  like  having  a  reserved 
seat  on  a  bus.  We  will  learn  each  dot  number  and  its  special  place  in  the  cell. 

Look  at  any  of  the  groups  in  example  one  again.  Remember  that  they  are  all 
the  same.  Going  down  the  left  side  of  the  cell,  starting  at  the  top,  number 
the  dots  1,  then  2  for  the  middle  dot,  and  3  for  the  dot  at  the  bottom.  Now 
feel  the  dots  on  the  right  side  of  the  cell.  These  will  be  numbered:  4  at 
the  top,  5  in  the  middle,  and  6  at  the  bottom.  The  order  of  these  numbers 
never  changes!   It's  like  saying  these  six  people  can  never  change  seats  on 
the  bus! 

2.  Compare  this  example  with  the  first  one  above.        What  is  different?  Yes, 
the  groups  are  closer  together  in  the  second  example. 

3.  As  you  go  along  the  two  lines  of  dots,  count  the  number  of  groups  before 
each  break,  as:       1,2,3,  Break;   1,  2,  Break    and  so  forth. 

What  did  you  discover  about  the  second  line  of  braille?  That's 
right  all  the  spaces  are  filled  in.     Doesn't  it  make  a  pretty  pattern? 
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Follow  along  between  the  rows  of  flocking  as  you  have  done  before, 
and  tell  me  if  all  the  groups  of  dots  feel  the  same.  You're  right 
again!     There  are  three  dots  straight  up  and  down  and  close  toge- 
ther in  most  of  the  groups.  How  many  places  are  different?  Point 
to  these . 

When  you  read  the  line  again,  let's  use  the  dot  numbers  you  learned 
above.  Remember — call  the  top  dot  1,  the  middle  dot  2,  and  the  one 
on  the  bottom,  3.    We  will  not  use  dots        5,  or  6  in  this  example. 
You  have  already  told  me  that  there  are  two  places  where  the  dots 
are  different.  Now  can  you  tell  me  in  each  case  which  dot  is 
missing  out  of  the  three  dots? 

Be  very  careful  when  you  read  this  next  exercise!  You  will  find 
two  groups  of  dots  in  cells  right  next  to  each  other.  Then  there 
will  be  an  empty  cell,  the  same  thing  as  a  break.  The  first  cell 
will  always  have  dots  1,2,  and  3  in  it,  but  the  second  cell  may 
be  different.  See  if  you  can  tell  what  dots  are  in  the  second 
cell  in  each  pair  of  signs.  Read  them  by  their  dot  numbers. 

As  you  read  these  two  lines  without  stopping,  call  out  the  dot 
numbers  in  both  cells,  as  you  did  before.  I'll  let  you  in  on  a 
secret!  The  best  way  to  tell  for  sure  the  positions  of  the  dots 
in  the  cells  is  to  feel  carefully  the  dots  in  both  cells  and 
compare  them  to  each  other.  Be  sure  to  use  the  dot  numbers  in 
each  case. 
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7,  See  if  you  can  read  by  dot  number  the  braille  on  these  two 
lines.  Is  there  anything  different?        That's  right.  There 
is  no  flocking  above  the  top  line  this  time.     Could  you  read 
the  dots  by  number  on  the  top  line  without  the  flocking  to 
help  you? 


8.  Read  along  both  lines  without  stopping  and describe  what  is 
different  here.    Ah,  yes!     No  flocking  below  the  second 
line  of  braille.    Were  you  able  to  read  the  dots  by  number 
without  the  flocking.      See  what  progress  you  have  madet 


9.  In  the  first  line,  there  are  three  dots  in  each  group.  In 
what  way  are  they  alike?  Yes,  they  all  have  dots    1  and  3 , 
with  the  addition  of  either  ^,  5,  or  6,  Read  the  line  again 
and  call  out  the  dot  numbers  in  each  group. 

In  line  2,  see  if  you  can  discover  a  similarity  in  each 
group.    Then  read  the  line,  and  recite  the  dot  numbers. 
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10.  This  will  be  a  good  game!   See  if  you  can  read  the  dots  by- 
number  in  each  cell  without  flocking,  either  above  or  below 
to  guide  you.  Good  for  you!     I  think  you  did  that  so  well  that 
we  won't  need  the  flocking  any  more. 


11.  Now  you  will  really  have  to  be  on  your  toes  to  tell  whether 

the  dots  are  on  the  left  side  of  the  cell  dots  1,  2,  or  3, 

or  on  the  right  side  of  the  cell  dots  ^,  5,  or  6.  Always 

remember  to  feel  both  groups  of  dots  very  carefully  to  be 
able  to  call  the  dots  by  their  correct  numbers.  Some  of  the 
groups  of  dots  may  all  be  in  the  same  cell,   just  like  people 
all  living  in  the  same  house  together.  Other  groups  of  dots 
may  be  divided  into  cells  that  are  side  by  side,  like  people 
living  in  houses  right  next  to  each  other. 


12,  See  what  you  can  find  that  is  different  in  these  two  lines 
of  braille.  Some  of  the  cells  have  four  dots,  don't  they? 
Remember  that  you  will  find  it  easier  to  tell  the  dot 
numbers  in  a  cell,  when  you  compare  them  to  the  dots  in 
the  cell  next  to  them.  Sometimes,  that  is  the  only  way  you 
can  tell  the  position  of  the  dots! 
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This  is  the  final  Book  in  our  Manual  for  the  Development  of  Dot  Perception  and 
will,  of  necessity,  introduce  the  most  complex  combinations  to  discern  with  the 
fingers.  Tests  have  shown  that  two  factors  play  a  part  in  the  difficulty  of 
recognizing  braille  symbols*  1,  the  greater  the  number  of  dots  in  the  cell,  the 
harder  it  is  to  determine  the  character;  2,  the  consecutive  use  of  multi-dot 
symbols  compounds  the  problem. 

To  help  minimize  these  difficulties,  we  will  gradually  reduce  the  space  between 
the  characters  and  also  between  the  lines  of  braille.  This  should  also  prepare 
the  way  for  braille  reading  as  it  is  normally  presented. 

Accordingly,  the  first  part  of  this  Book  will  make  use  of  5  and  6  dot  configu- 
rations. The  second  part  will  include  these  new  symbols  in  conjunction  with 
those  previously  learned. 

This  Manual  can,  in  no  way,  provide  enough  practice  material  for  complete  mas- 
tery of  braille  dots.  It  is  only  a  reading  readiness  aid,  and  we  hope  that  the 
exercises  in  this  work  will  serve  as  models  from  which  the  teacher  can  develop 
many  more  practice  materials! 

As  an  example  of  the  supplementary  material  which  can  serve  to  give  practical 
application  to  the  skills  which  this  manual  is  intended  to  develop,  we  include 
in  the  back  of  Book  IV  a  packet  of  braille  labels  to  attach  to  familiar  objects 
in  the  home  of  the  child.  With  a  little  creativity,  a  parent  or  teacher  can 
devise  many  games  or  activities  such  as  this,  which  will  give  added  practice 
in  dot  recognition. 
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Remember  that  there  will  be  no  flocking  to  help  guide  you^ along  the 
lines  of  braille,  since  you  proved  you  did  not  need  this  in  the  last 
book  • 

1.  Now  that  you  are  able  to  recognize  how  many  dots  there  are  in  a 
cell,  follow  along  the  line  in  number  1  and  see  if  all  the  cells 
have  the  same  number  of  dots.        Yes,  they  are  all  the  same, 

aren't  they?        How  many  dots  are  in  each  sign?  Good  I 

see  you  remember  reading  this  sign  when  you  learned  the  dot 
numbers . 


2.  On  this  line,  do  you  find  any  signs  that  do  not  have  all  6  dots 
in  them?        How  many  dots  are  there  in  the  ones  that  do  not  have 
all  six  dots?  Right  again         5  dots! 

Read  the  example  again.  Now  can  you  tell  by  dot  number  which  dot 
is  missing,  when  there  are  only  five  dots. 


3.  Now  see  if  you  can  read  both  lines  of  braille  without  stopping 
between  the  lines.  Call  the  missing  dot  by  number  in  each  sign, 
just  as  you  did  in  the  last  exercise.  There  will  be  only  one  dot 
missing  in  each  one  of  the  symbols. 


3. 
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1. 


2. 


3. 


BOOK  IV 


INSTRUCTIONS  TO  STUDENT 

As  you  know,  we  can  put  six  dots  in  a  cell.  That's  when  everybody's 
home!     However,  if        5,  6  are  in  one  house  and  1,  2,  3  are  in  the 
house  right  next  to  it,  you  might  get  fooled  into  thinking  that 
they  all  lived  in  the  same  house!       Read  across  the  line  and  see  it 
you  can  find  some  examples  of  both  situations.  When  you  find  all 

6  dots  in  one  cell,  say  same  house.  When  you  find  3  dots  m  one 

cell  and  3  dots  in  the  very  next  cell,  say  different  houses! 


This  time,  you  will  find  that  there  are  six  people  at  home  m  the 
first  house  in  each  pair  of  houses.  But  there  are  only  three 
people  at  home  in  the  second  house.  Can  you  tell  who  is  at  home 
in  the  second  house  of  each  pair?    Call  the  dots  either  1,  2,  ? 
or  ^,  5,  6. 


You  will  still  find  two  houses  next  to  each  other  with  people  m 
them.  But  now,  there  may  be  any  number  of  people  in  each  house, 
anywhere  from  one  to  six.  Read  these  two  lines  of  braille  and  see 
if  you  can  tell  how  many  people  are  at  home  in  each  house. 

Read  the  lines  once  more,  and  this  time,  tell  who  is  home  in  each 
house  by  dot  numbers. 


5. 


6. 


5. 
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7.  In  these  two  lines  of  braille,  you  will  notice  that  there  are 
sometimes  three  cells  (or  houses)  in  a  row  instead  of  Just  two. 
Read  these  lines  and  tell  the  number  of  dots  in  each  cell. 

Read  the  lines  again,  and  call  the  dots  by  number,  such  as:  " 
1-  123-  123. 


8,  Read  the  dot  numbers  and  tell  how  many  dots  are  in  each  cell. 
Be  very  careful!  The  two  lines  are  very  much  closer  together 
than  any  you  have  read  before.  You  may  find  it  hard  to  stay 
on  the  track.  This  is  the  way  real  braille  books  are  written! 
Can  you  follow  the  lines  without  getting  off? 


9.  At  this  time,  you  are  ready  to  begin  reading  braille.  See  if 
you  can  do  as  you  did  in  the  last  exercise,  only  this  time  you 
will  have  three  lines  of  braille  to  follow.  Read  the  dot 
numbers  as  you  go,  and  tell  how  many  dots  are  in  each  cell. 

Congratulations!  You  have  now  completed  the  four  books  of  this 
manual  and  are  ready  to  learn  the  meaning  of  these  braille 
symbols  which  you  can  already  recognize. 
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A  SUGGESTED  LIST  OF  BRAILLE  LABELS  TO  BE 
USED  AS  ADDED  AIDS  IN  DOT  DISCRIMINATION 


bed 

chair 

table 

desk 

ball 

car 

truck 

doll 

box 

cup 

glass 

piano 


door 

window 

floor 

wall 

curtain 

lamp 

picture 

book 

brush 

comb 

soap  dish 
stove 


tub 

pan 

pot 

broom 

gun 

record 

paper 

block 

bike 

wagon 

train 

name  tag  on  dog 


toy  house 

name  toy  animals 

basin 

toilet 

tree 

bench 

trash  can 

garage 

mower 

fence 

gate 

hose 
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•s.iapBa.1  anT^Jq.  qsaq  aqq  iCq  paA"oidraa  poqqara  aqq  st  sTqq 
sb  48-[qissod  jcaAauaqM  'spuBq  qqoq  asn  oq  rafq  aSBomooug  •uoTqdao.iad  qop 
jcoj  aATqoajja  qsora  spuTJ  aq  sj:e2uij  JtaAaqBqM  asn  04  paqqTrajad  aq  pxnoqs 
quapnqs  aqq  1  saoua,iajjTP  XBtipiAfpuT  jcoj  moi^  oj,  •axix^JQ.  SuTPBaj: 
ut  sb  *  qq9T«*  oq  qjai  raojj  sqop  jo  auTT  b  motto j  oq  A^TTTq**  ©HQ.  doTaAap 
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690TU   I99J    IT    3,US90d  'SUT^OOIJ    JO    SMOJt   9qq   U99M^9q  90Bds 

9qq  ui  q.q9f.i  oq  qjgx  raojcj  3uoi&  mohoj  'qs fM  noA1  sj:9Sutj  jCub  Sutsh 

•SUT^OOXJ    p9XX^0    S,^I    »U99W^9q    90Bds  B 
q^TM    4^9AI9A    93fTI    ZZXIJ    q.JOS    JO    SMOJ!    OMq    S  ,  q.  "J    •  S  9£         'PUfJ   HOiC  qBqM 

9qTJ:os9a  •  92Bd  9qq  jo  doq.  a\xqa  9qq  qB  .igdBd  jo  d^vt^s  9qq.  I99J  ' \ 
jggBd  9qq.  q.B  2uf>ioox  j:9A9  qnoqqfM  4 9UOXB  qonoq  ^q  S9ST0.I9X9  9S9qq.  oq 


I  31009 


I  31003 


3/15/2013  z 

286491  5   1         03  ol 


